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Abstract 
This study focused on influential northern Finnish author Annikki Kariniemi’s life and 
relationship with nature. Analysis was based on autobiographical texts and journal 
articles, her exchange of letters archived by herself, contemporaries’ interviews, and 
other documentary data, complemented by the author’s hunting literature. The purpose 
of this research was to study relationship with nature as an interdisciplinary concept 
and contribute a lifespan-viewpoint to the development of relationship with nature that 
can enhance understanding the multidimensional nature of environmental awareness 
and education. Two research questions were set for the study (1) What are the main 
features of Annikki Kariniemi’s relationship with nature? and (2) How did her 
relationship with nature change during her life? The study employed a micro-historical 
research approach and narrative autobiographical research method. Palmer’s model of 
environmental education and learning was utilized as the framework for analysis. 
Relationship with nature is a changing process that can be influenced by education. It 
can be seen as an inter-disciplinary continuum including ecologic, aesthetic, 
sociological, psychological, ethical, and many other viewpoints.   
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1. Introduction 
 

When in the 1960s and 1970s, people were wondering how to prevent the “ecocatastrophe”, 
environmental education was considered one important means [1]. Rachel Carson’s work Silent 
spring (1962) is considered the initiator of the environmental discussion [2]. The book demanded 
measures to prevent an eco-catastrophe from the public authorities. In 1977, the UNESCO 
conference on environmental education defined the guidelines to curricula. According to these 
viewpoints, education has to be holistic and interdisciplinary [3]. It was applied as a cross-
curriculum subject aiming at increased environmental awareness and sensitivity. Teaching was 
supposed to be holistic and include all different environmental aspects, such as social, political, 
economic, technological, moral, and aesthetic [3] [4]. 

Likewise, the emphases of environmental education have changed during the past few 
decades. “Sustainable development” and “biodiversity” have replaced concepts “nature” and 
“environment”. Now, sustainable development is considered ecological, economic, social, and 
cultural sustainability, whereas biodiversity highlights not only the nature’s diversity but also 
nature’s processes [4]. 

The core concepts in this study are environmental education, environmental awareness, and 
relationship with nature. The theory of environmental education has been studied and illustrated by 
numerous models. Joy Palmer’s model is based on the thought that an individual person’s 
environmental awareness develops simultaneously at many levels. Palmer concludes that learning 
happens at three main threads that are about the environment, in the environment, and for the 
environment) [3].  
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Originally, environmental education was considered the task of day care centers and schools 
[5]. Little by little, it was started to see concerning the whole life span of a human being, as life-
long growth. Likewise, the initial clear engagement to nature changed and various environments 
were included in education, such as cultural, economic, social, aesthetic, and ethical environment 
[6] [7]. Environmental education is now expected to offer sources of pro-environmental behavior, 
socialization for democratic skills and values, the development of a personal sense of competence, 
and the development of collective competence [8]. 

Basically, environmental education aims to ignite pro-environmental behaviors and, therefore, 
to influence positively individuals’ relationship with nature [6] [9] [10]. However, the concept of 
“relationship with nature” is multidimensional and difficult to define [11] [12]. It can be analyzed 
from the point of view of environmental philosophy, aesthetics, psychology, and many other 
disciplines [13].  

Palmberg has noted that the goal of environmental education was to evoke environmental 
awareness [14]. People who are environmentally aware know their environments, have positive 
attitudes and values as well as willingness and ability to work for environment. Several factors 
ignite a person’s environmental awareness:   

• personal nature-related experiences 
• influence of significant people 
• education 
• personal importance of environmental issues [14]. 

Indeed, when it comes to environmental education, environmental awareness can be 
considered the key concept. Environmental awareness is closely connected to one’s environmental 
identity and a sense of interconnectedness with nature [15] [16]. For example, one’s perception of 
the connectivity to nature predicts environmental concern and behavior [17]. A study by Kollmuss 
and Agyeman implied that women are more concerned about nature than men, but also long 
education was connected to willingness to act in an environmentally-friendly manner [18]. 
Childhood experiences to connection with nature and environmental awareness are also shown 
important [12] [19] [20]. Hinds and Sparks’s study showed that children who had grown up in rural 
areas had more positive orientations toward engaging with the natural environment than children 
growing up in urban surroundings [21]. In addition, the importance of environmental awareness to 
connection with nature can also be explained from the opposite perspective [22]: according to 
which environmental problems arise when people view themselves as being separate and distinct 
from the world around them or do not feel connection to the natural world [23].  

In this study, environmental awareness is seen as the core of the relationship with nature. 
Every human being has his or her own relationship with nature that has developed within the 
influence of interconnected factors such as genetic factors, culture, society, and education [see e.g. 
24]. Therefore, change in environmental behaviors necessitates cultural change, but also awareness 
of the influence and opportunities of one’s own actions. Kollmuss and Agyeman use the concept 
locus of control to describe a human being’s own conception of how he or she can influence matters 
[18]. A strong, intrinsic locus of control means belief in one’s own abilities and opportunities to 
influence through one’s own action. An extrinsic locus of control makes one believe that there is no 
reason to act responsibly because it does not have any effect [18]. A concept of empowerment used 
in environmental psychology also refers to increasing belief in one’s own action, leading to intrinsic 
locus of control [25].  

This study focused on influential northern Finnish author Annikki Kariniemi’s life and 
relationship with nature, which was viewed in the light of Palmer’s model of environmental 
education and learning. It helped to find out the important periods in Kariniemi’s life, their 
characteristics, and significance to her relationship with nature. Analysis was based on Kariniemi’s 
autobiographical texts and journal articles, her exchange of letters archived by herself, 
contemporaries’ interviews, and other documentary data. In addition, some of her hunting literature 
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was used as supplementary data to study how they illustrated the author’s relationship with nature. 
The purpose of this research was to study relationship with nature as an interdisciplinary concept 
and contribute a lifespan-viewpoint to the development of relationship with nature that can enhance 
understanding the multidimensional nature of environmental awareness and education.   
 
2. Who Was Annikki Kariniemi? 

 
Author Annikki Kariniemi (1913–1984) was born in Rovaniemi, northern Finland. The 

location of the author in Finland is crucial for understanding her viewpoint and contribution. 
Traditionally, the Finnish concept of wilderness refers to forest-covered areas for hunting and 
fishing, and the appreciation of Finnish wilderness started to rise at the end of the nineteenth 
century, and, during the 1960s and 1970s, nature activists began to increasingly emphasize 
wilderness values [26]. In Finland, the value of northern wilderness has for a long time been defined 
as a contrast to South [27]. All wilderness areas in Finland are located in Lapland and controlled by 
the Finnish Forest Administration [28].  

Kariniemi was from a white-collar worker family; her bohemian agronomist-father did 
miscellaneous office work while her mother took care of the growing family. When Annikki was 11 
years old, her father died and the family was in straitened circumstances having to turn to their 
relatives. Annikki’s elder sister had graduated as a teacher and had a post in Rovaniemi, and she 
could provide home for their mother and younger siblings. Although Kariniemi’s family had to live 
in economic difficulties, children were educated within the realms of possibility. Annikki went to 
secondary school and entered work life after that as a salesperson in a liquor store, as a typist at the 
Lapland Border Guards, and later as a substitute teacher in small villages in Lapland and Kuusamo 
regions in northern Finland.  

Kariniemi was married three times, and since 1979, she lived alone in a small village called 
Törmäsjärvi in western Lapland. The first marriage with a Kuusamo farmer’s son, Viljo Alatalo, 
was short (1938-1940), while the second time she got married was with a considerably older mand, 
Oiva Willamo near the end of the Second World War in 1944. Her third husband (1936-1979), 
Taisto Heikanmaa, was much younger than Annikki. 

Annikki Kariniemi’s author career begun officially in 1952 when her book Poro-Kristiina 
[Reindeer-Christina]. The powerful description of a northern-Finnish woman’s life was nicely 
welcomed and, soon, the book was reprinted. Kariniemi’s following book represented hunting 
literature and was, as such, significant that the author was the first Finnish woman to enter this 
masculine turf of wilderness literature. During the following decades, several books about 
wilderness and hunting were written by Annikki Kariniemi. 

In all, Kariniemi wrote over thirty books including children and youth books, historical books, 
half-documentary books, memoirs, and essays on topical problems. She continued the tradition of 
Lapland Romanticism, but brought up another kind of Lapland, too—the mundane and hard-
working in difficult circumstances. Nature is present in all Kariniemi’s production. She has been 
described as the greenest of all greens before the green movement [29]. Her life seemed to move 
from the patriarchal conservatism to radical nature protection.  

This study focused on the birth and development of Author Annikki Kariniemi’s relationship 
with nature [30]. She was the first female authors of Lapland and a pioneering woman in the field of 
hunting literature in Finland. She broke the walls. Likewise, her journal articles about nature 
protection were powerful takes on environmental threats. Kariniemi participated in an 
environmental movement in Lapland at a time when men usually took care of common issues and 
formed the so-called fur cap delegations traveling to the metropolitan area of Finland. Kariniemi 
participated in movements against damming up the great rivers of Lapland for electricity 
production.  

 
3. Method 
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Author Annikki Kariniemi’s relationship with nature was studied through two research 

questions: 
(1) What are the main features of Annikki Kariniemi’s relationship with nature? 
(2) How did her relationship with nature change during her life?  

These research questions were addressed with the micro-historical research approach and 
narrative autobiographical research method. During her last years, Author Kariniemi wrote two 
autobiographical books: Minä aina kompuroin [I always stumble] (1980) described her childhood in 
Rovaniemi and Ristisiipi [Crossed wings] (1982) focused on her life in Lapland, Kuusamo, and her 
post-war period in Trollböle, in South-Finland. In addition, her hunting literature was studied for 
descriptions that tell about her relationship with fishing or hunting.  

Autobiographical books and hunting literature are not Kariniemi’s personal history as such, 
but stories that are composed according to certain literature structures and forms. However, the 
picture these book draw reveal how Kariniemi wanted to see her relationship with nature. In this 
study, the goal was to find the author’s own narrative about relationship with nature in as an 
authentic and reliable form as possible. Issues that the author brings up and emphasizes were, thus, 
in this study considered more important than the so-called actual events. They were narratives that 
formed the core of narrative data in this research. 

Narrative research represents an approach that focuses on narratives as ways of transmitting 
and constructing information [31] [32] [33] [34]. The relationship between research and narrative 
can be viewed from two main perspectives: the research data can be narratives, such as 
autobiographical narratives, but research also produces a narrative about the person from a select 
perspective [31]. Annikki Kariniemi’s narratives can be seen to consisting of childhood fairytales, 
parents’ stories, text-book texts from school, journal and magazine articles, performances seen in 
theaters, movies, books, etc. The author’s autobiographical narrative itself is a network of many 
other narratives, a social construction. Narrative identity, on the other hand, is a personal narrative 
of who one is and where one comes from [35]. 

When analyzing the data, Kariniemi’s life phases were divided into three periods: childhood 
(the 1910s-1920s); hunter’s time (the 1950s-1960s); and radicalism (the end of the 1960s-1984). 
These three periods were analyzed according to Palmer’s model, which meant that Palmer’s three 
dimensions, cognitive, affective, and conative, were dissected in the aforementioned periods in 
Kariniemi’s life. Especial attention was focused on Kariniemi’s sporadic meandering descriptions 
that were considered micro-narrative [cf., 36]. They were seen as thick descriptions as defined by 
Denzin [37]. The autobiographical data includes these sections in which the author as if stops and 
draws a more detailed and multidimensional picture of the happenings, simultaneously evaluating 
their meaning to herself.  

The analysis of the development of Kariniemi’s relationship with nature was complemented 
with documents about contemporary phenomena, friend authors’ and artists’ works, and the 
development of environmental protection movement. Obviously, Kariniemi followed her time and 
trends, and was influenced by the public discourses. She experienced a decrease in her personal 
status when divorcing Colonel Willamo in 1963 and marrying general worker Heikanmaa. 
Heikanmaa, who was about 30 years younger than Annikki Kariniemi, was sometimes unemployed 
and sometimes did all kinds of part-time jobs. Every now and then, Kariniemi was in economic 
trouble, especially, because she was not used to live economically. She learned about the position of 
the unemployed. In 1970, Kariniemi started to participate in discussion about the social exploitation 
of Lapland and migration to Sweden. Kariniemi’s guestbook includes a poem written in 1973 and 
dedicated to Pablo Neruda. Global happenings worried Kariniemi. In her memoirs, she describes 
herself as a cosmopolitan whose roots are deeply in her own environment [38]. 
 
4. Results 
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The study focused on the cognitive, affective, and conative development of Annikki 
Kariniemi’s relationship with nature during her childhood, hunter’s period, and radicalism. The 
cognitive dimension consists of facts about nature and related phenomena. In childhood, Kariniemi 
learned this information at home in safe environment. Some of the information covered mystical 
and fascinating stories about fairies, omens, and angels. Kariniemi described how, in her childhood, 
her parents transmitted information in the form of stories and narratives; especially, her father’s 
story-teller’s talents were praised in Kariniemi’s books. Her parents wanted to teach respect for 
nature and creatures. Teachings of home warned about dangers in nature. When Kariniemi went to 
school, her teacher ignited life-long thirst for knowledge about and interest in nature in her.   

During her hunter’s period, Annikki Kariniemi was an exceptional woman who participated in 
hunting trips, especially with her second husband Oiva Willamo. Already in childhood, she had 
been going to fishing with her father and siblings. Hunting was familiar to her already from her 
childhood home, and game made an important part of her family’s living. As a hunter, Kariniemi 
needed information about animals’ behavior, nature, and hunting procedures. 

Cognitive development appeared during radicalism as her focusing on learning about ecology 
and ever-deepening environmental awareness. She seemed to become and live as a part of nature 
more powerfully during this period.   

The affective dimension refers to learning in nature. The nature’s cycle, change of seasons, 
various sensual experiences, and moments experienced in nature influenced Kariniemi. In her life, 
paths turned into “places of memory” [39] that she returned in her books after these places had 
already disappeared from nature. Likewise, camp-fires and living fire in general formed a 
significant part of Kariniemi’s nature experience. As a hunter, she experienced hunting excitement, 
craving for catching and respect for game, even role-taking. When compared to Marwin’s three 
category illustration of harvesters, sport hunters, and nature hunters [40], Annikki Kariniemi 
represented mostly the latter, because she was not forced to catch but the connection with nature 
and environment meant more to her. Later, during radicalism, Kariniemi put her soul strongly into 
the animals’ world. She experienced empathy, joy, and sorrow with her animal friends. Nature’s 
wild animals were also given human characteristics as she would give names to them and observe 
their lives daily.  

The conative dimension focuses on the question of how to act for nature. Already in 
Kariniemi’s childhood home, she learned to bear the responsibility for domestic animals. Her 
parents’ moral education emphasized animals’ right to decent treatment. In her books, Kariniemi 
discussed her ethical and moral views, such as how to treat the catch so that it does not have to 
suffer unnecessarily and how the war influenced the fishing and hunting culture. As Kemijoki River 
was dammed after the Second World War, natural salmon became extinct. Kariniemi put her soul 
into the salmon’s destiny when describing its hopeless attempt to return its birthplace. She, for 
example, criticized in her youth book on damming of rivers, the cultural turning point introduced by 
the establishment of water power plants, and air and water pollution caused by man.   

Kariniemi’s thinking became radical in the 1970s and she entered the public discourse. At the 
end of the decade, she wrote articles in which she criticized on chopping down old woods and plans 
of damming the Ounasjoki River. She participated in movements against additional damming of 
great rivers of Lapland. Table 1 sums up the findings. The development of Annikki Kariniemi’s 
relationship with nature is metaphorically called as “a nature trail”.  
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Table 1. Author Annikki Kariniemi’s nature trail 

 Cognitive dimension Affective dimension Conative dimension 

Childhood 

 

Factual knowledge about 
nature 
Mythical knowledge
Thirst for information 

Sensations 
Cyclic time
Places of memory 

Responsibility 
Moral 
Ethics 

Hunter’s period 

 

Knowledge about animals
Skills, experiences
Mythical stories 

Craving for catching 
Hunting stories
Empathy 

Treatment of animals 
Extinction of natural 
salmon 
Cultural change 

Radicalism Biodiversity 
Ecological information 
Human being as a part of 
nature 

Sensations 
Role-taking 
Humanizing  

Nature protection 
Society 
Environmental 
movement 

 
5. Discussion 

 
A human being’s relationship with nature is not born in a vacuum, but in interaction between 

culture and environment. In the 1990s, Palmer studied environmental educators’ own experiences of 
the background factors influencing their relationship with nature in England [41]. This 
autobiographical analysis obtained information about events and factors that made the educators 
care for the nature and begin as environmental educators. The findings were interesting and clear. 
Childhood experiences in nature, playing outside and going to nature, as well as parents’ and other 
close people’s influence were crucial. The third most important factor was education provided at 
school. Likewise, Chawla interviewed environmental activists about their paths in nature protection 
[19]. Results corresponded with the factors noted by Palmer.  

According to Chawla, commitment to environmental protection was strengthened by the 
following factors: 

- childhood home located in the countryside, surrounded by woods, mountains, meadows, 
or lakes 

- outdoor hobbies (e.g., paddling, trekking, bird-watching) 
- family’s interested in environment  
- family’s social activity for “doing the right thing” 
- hobby groups, nature-related hobbies [19]. 
Annikki Kariniemi’s childhood home was located in Rovaniemi, in a countryside-like 

environment. They had domestic animals that Annikki familiarized with quite early. Important 
waterways and fishing places were located near her home, Kemijoki and Ounasjoki Rivers. 
Korkalovaara Hill, where they collected brushwood and picked berries, was almost at the front yard 
of her home. Her family often went to nature, and usually, these were important trips for their 
livelihood (e.g., cloudberry picking), but sometimes, they went there just for fun. The life in 
Kariniemi’s childhood home was close to nature, and already early, Annikki learned to perceive 
nature as a safe place that included, however, its own dangers. One just had to know how to prepare 
for them. Influential people for Kariniemi’s relationship with nature were her parents and science 
teacher.  

Kariniemi’s family was in many ways socially active. Her father participated in societal issues 
and was a popular speech-giver and recitation performer. Her mother took children to religious 
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meetings of the Laestadian. Annikki Kariniemi acted as the chairperson of her school-time 
temperance society and belonged to the Rovaniemi amateur dramatics in her youth. She performed 
with pleasure and later spoke in many festive and parties, and was an interesting lecturer.  

Annikki Kariniemi was interested in nature since her childhood. Nature was present in her 
production simultaneous as realistic and mythical, as an ecologic entity and a network of stories. 
She also humanized nature; birds were friends and dogs family members. Her relationship with 
nature seemed to be a logical continuum from her childhood empathy to adulthood nature activist, 
and, later on, to radical nature defender. The official nature protection movement and Kariniemi did 
not find each other until in the 1970s when she wrote articles for Suomen Luonto [Finnish Nature] 
magazine. However, she had tried already at the beginning of the 1950s publish her critical opinion 
on damming of the Kemijoki River.  

This study was qualitative, autobiographical, and narrative by nature. The purpose was to 
transmit a reliable analysis of Annikki Kariniemi’s relationship with nature. This was a challenging 
task, considering that her publications were written to imaginary readers in a certain time and place. 
The way of telling, thus, presented the contemporary literature tradition. The events described are 
not necessarily based on reality, but they do reveal the author’s way of thinking and issues she has 
wanted to emphasize [cf., 42]. In this study, Palmer’s model of environmental education appeared 
suitable analyzing framework, because it emphasized environmental learning and education 
simultaneously at multiple levels. 
 
6. Conclusion 
 

Environmental problems are complicated and global. It has become clear that they cannot be 
solved just by increasing knowledge. According to many studies, people want to work for 
environment, but do not do that in practice [43]. There are many explanations. Sociological research 
has noticed that people can have two natures: the one surrounding him or her closely and, as its 
opposite, the global nature somewhere far away. People are worried about the nature surrounding 
them while the global nature remains abstract and outsider [44]. Author Annikki Kariniemi’s nature 
seemed to be local and turn into global as well. In her autobiographical book [38], she ponders 
future choices and threats referring at the very first lines to global warming and its consequences:  

”…so that we would not be dropped like a hot brick to watch how the waters flood over our 
beautiful birthplace like in times of the Flood, but there would not be any ark to board.”  [38 p. 
187] 

Kariniemi had a strong, intrinsic locus of control [see 18], which is manifested in her articles 
and by her participation in environmental movements in Lapland, Finland. 

The challenges of today’s environmental education are more complex than ever. Having a 
direct contact with nature, walking in nature, and enjoying nature sensations can be, due to the 
change in people’s life styles, more and more difficult: the connection does not emerge naturally 
[45]. On the other hand, it is worth remembering that sensations are not provided just by extreme 
phenomena, such as breath-taking landscapes or exalted water falls. Nature can be experienced 
through a beanstalk growing in a pot or a dandelion coming through blacktop. Pets provide far 
better contact with nature for children than specialties in any zoo.  

Environmental education is successful when the learning environment is safe and adults 
encourage action for nature. Nature can offer experiences and empower so that one’s self-
confidence increases and one starts to believe in one’s ability to influence one’s life and through 
one’s solutions at the global level [46]. Fragmented information, competitive information in the 
media, and unclear goals challenge teaching [see also 6].  

Yet, when setting goals for environmental education, we enter a mine field, as Palmer put it [3 
p. 83]. Everyone seems to have his or her own definition of sustainable development and the 
concept is eagerly referred to in speeches, however, lacking any content. Relationship with nature is 
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always connected to the historical situation and changes along trends, and thus, it is a societal 
phenomenon. Especially, when aiming at defining what nature is and to whom it belongs, we enter 
the political dimension of relationship with nature. Hauser-Schäublin used the concept of 
gatekeeper in this context [47]. Currently, in Lapland, a topical question is who defines a mining 
area: the international mining business, the state, or local residents?  

Relationship with nature is a changing process that can be influenced by education. It can be 
seen as an inter-disciplinary continuum including ecologic, aesthetic, sociological, psychological, 
ethical, and many other viewpoints. Moreover, relationship with nature can be seen emotional [48], 
and an important concept for human happiness and well-being [49] [50]. Studies on personal 
relationship with nature can contribute important information and increase understanding about the 
ways of enhancing human being’s environmental awareness—locally and globally. 
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