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36280190980 3508 FH0ol 9636980l (Problem-Solving Skills) 3563000565985 beyg»

9%6 3P YIS9GO 5 Jb0F3690m3560 bBs, GHob J9gzosG 1050 9bo
b3856056500¢798¢m @sPIlinb1¢n98980 SFH0LIPS®© (3800896 58 3HE LT
Bs035b @5 bheico9699060b 58 165698000 50F1635b. 009835, 36G8¢n9d980l
3503300l #9bs980b gose10x 89985 d000bmzl dsbpszcr9bergdol hsedmapggbgdols
s bpszangdolb oy ™3980l 33¢0¢ng85b. 58 bs36mdols Go©sbos, 3026393915210
bogbsyg d90hsbeals 36508¢n9d9dol gssFmol «9bstdol Lpsgargdob 3sgg8sd0.
bA3shos 8o8eroboenszl bsd 36090329¢7s0 G60d369¢7m356 563999, Geadgerors
dobyoz005¢ 9900985 Jgnsbgl 36:m8¢r98980b 3ssFob #bs6980b bfszc980l
IR 85. b3sTB80 F9g0der98s dbo0d269¢rm3560 G9betbo 3sbogl s 039000

d3307936980b030b, #9050c9l0 3565000¢980b Gsb)s30¢798¢n980L030L Gsgsb
Jodmoboersgl seligderyer JHdgdl, 03902098 s bs bl #9b350b 3Gm8engdodol

353,300l bpszcm960l 32¢7930b 608269¢»85b.

Us3356002 bohy3900: 36802¢n980b 835005360l 29656980, #90s0¢m980L 356500¢n980b

Asbfs 309801980, 3602801905 b @sR996989¢m0 Ufszengds, Gsbfsgengdol Geagro,
bpszem980b psedmggb900

1. dgbsgsemo

3o glo LoRS6AbIMGdEM L0 dGdO 3C00EMdIB, Bbo3gOLOEGYEHOL
UGHI6EHYO0 50FMMHZMb 3GIMBGTGOOL A5FMHOL MBIMYOOm, M3 Y39DIE IHMIoL
05BODY 300G03MEo© I60d36900M3560 49bs. bZIBEHIOT0 53 165U gob3z0SGdS
dm0mbmzL AsbHogwgdgdols IbGHOL gosBMYdM doeolibdgazsl, mdEs 30M39w Moydo
Lo F0MMS 500 Fo6TMYgbgdol dgiE3es bfogergdol dgbobgd. 33¢09393ds 563965, Brd
dsbffogegdegdol dg9bgmegdgdo Lsgerol 3OMEgLlbY OE 93egbsl sbgbl Logwgdol
A99d6035b5 s doaMdgdby [1][2][3]. dogbgs35 5d0bs, 3GIMBGTGOOL 45sFMHOL
15930 gdoLmOb 53938060900 Fobffogergdegdol FoMdm©ygbgdol 33erg3s bo3dom
300605 5 56 sOLYOMBL JMH0s60 bg3s, MMIJo3 F960LIBOZMZL, ML IMO3I3L

36MHMdgd90Hg oxdbgdwo Lagzargdol 3mbiEgnEos.

901bg5350 0doby, HMA 3OHMBEGIGOOL gosFMs 360d369wm3zs60 MbsMos,
B o30900L 365gGH0390L5 s BYMPMEMYR09OTO 33¢153 OO Ao6LH3Z53989d05 WS K IO
300093 96 5M0ol 3mbLYBLHYLO Loy 39mgLlm JoEAMTJOMD 35300MgdOM. LY IbEHYdO
bdoM5 5)94090056 LoMIWYgdL 3GIMDEGTJOOL 25O FMHOL MbsMGdOL Fgdgbolis o
©99mbLEGHM0MYd5d0, Bro3 80M0MGOL 390MR0M0 FoEAMIGOOL botzgHgd by [4][5][6].
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59 b3639D9d0L 25dmbolHMMGOWI© 9300 s doLfo3egdwgdol bgwggdols
33LO)d>.

0936 3sL{o3egdgel 5MOLHMMO Ho6Bm@p9bs 593L 035BY, 09 ML bodbogls
3609359 ©o539dbgdo Logrgds, 56 Jomo mgm®mormwo dgbgagdgdo s
365943035 b8o6s 6 g8mbgzg3s 9HmBobgmls [7][8]. LHimMgo 53 Lozombgdols golist33935,
6590080 (300¢M3L 999m0G6ml 3mb3E3E SO LoEgbowy 3MIMdYTgdoL AoIFMOL
MBs9d0L LHo3egd0L 25290530, MO3 913dbgds 3GMMdEGISBY oRIbydMWwo

39005302030l 0bLEMYJ30) IMPYGOLS S MIMOOJOL. WOEBYMHSEIOOL dodmbogol
360 m3qL30 496L5379MGOMEO YOGS )M 08 gergdgb@gdl, MMIWgdos Y39wsbHy
39%>© 0gm {j23mfjgeo mgmGoYw 0y §ddoGonw 33¢390d0. 3)RIRI, 3500033900
L5d0 MO 3m33Mb96E0, HMBYdOE PoblEBOZMOZL 3OIMBEYFYOOL gosFMHOl

U ogangdsl:

306390 5MoL 36:Md9dols dmbgds, HMIGEoiE 3OMdEGISBY MOHO9EEHMOMYdIMWwO
Lo3agd0l 396G 9engdgb@o, dgmMg — 3OHMdGIoL A5sFMHOL 3OM3gLOL 9Es3900
Q5 999 — 35LHo3egdol Mo Loz gdol 3OmEgldo. dgbodsdolo, gu bGs@ol
90L5bMgdSs 565 oM EHM 3MbB393BO MO LoboOL TgBobsl, 56589 »MBsmerglio
39Bsmgd0l L3093 gdEgdL FgLlodegdErmdsls Jobgdl dmobobmb mgom-
M953gJbos 13MIMO FoMmdMA9BIOOL TgloxzslgdS.

2. GMM©05 ,3MMdE93oL* AsbslosmYdEGd0 IHMBEGIOL 29sFHOL bsgergdols
0bLGONIG0Nw 8mEgergddo?

B3 BLOGY3S »3MMOYISL“ 3049bgdm 3OMdETsDY oRIbYdM Lsgzwgdols
3M639JbGT0, ol 56 MBS 500ddgdmEL Jobo 30Ms30M0 360d3bgMdOMm, 56539©

LogOBsdbIMWGdEM 0BLEHMTG6E0, Ol oOTgIma 0g9ds Lod5339M0wM 3MMEILO.
36MHMdgdsHg 13 dbgdmo 0blG Mmool 89ddbol bahyobo oM EHowo mszs@
36HMdgdss. oo dbgxdOL 93905 339HTMGdS 39 9305DOHMM, Mo 0BLEMMTGbEL
09969096 3sLHo3w90gdo b3Eslic gotgdmdo.

Jonassen-ols (1997) dobggom, 360md¢9dgd0 d90dagds 25bLbbgsgwgdmegls
LEHOIEHMO0M, LOODMEOMS S SOLBEMIJBHMIOM []. 0L Zobolibzoggdl 3oGys
LEAHOMIGHMOogd (well-structured) @S 39IO-LEHOYIEHOMMEGdr (ill-stuctured)
360d9dg0L, 019930 gugs 9 MBS 0465l 2oa9dO OMYMM3 Fo0 306HS30MO
360093690 mds. 35G350 LEAOWIGHMIO0MIOVIO 3OMOEGIGd0 FMombmgl 9BV YWwo
509bMdoL 3690990, Hglgdols s 3006303900 98mygbgdsls. oo sbolinsmgdl d3530M
RMOIN06098900, 3OMYBMBOMGOSO0 4505(Y39BH090930 s Hobslfot 4obLsBO3GMEo
36MHM39IMY00. 3oL B30MOL30MME, 31 LEAM®WJGHIOOMYOMEO 3MIMdEGIYOO
95O 3bM3MIO0L 3006¢3)9JUEH0I6 PBYdS O 36 A55BB0S F3o3MO© oBLIBOZIOIEO
3953MH0L 4bgd0. 0lobo IMoMbM39b LiEMYbEJOOLYD 3HrMdEYOL LobgEYdL, LoFoMm
06335300l IMI0gdSL s 06EIOHOLEO3E0bIOE JoEYMTGOUL.

Jonassen s Hung- 95 (2008) 59m53000bqL 3600930l LEGyd@Ewcol 4oblobug®ols
5996039 J0MOMSO 356(1539BHM0, F50 FMOb: 2odF30635¢mds (Transparency), MHmIgaero
95905 25633930 Md0L EMBYL; 0BEIM3MYES30900L IM8350RMM369ds (Heterogeneity of
interpretations), ®53 dm03o3L 296Lb3939dm s bIoMs MOHM0gHMYSTIMIGOEHZ
dmbsBMYd9OL; 063 gMHOLE03obmMMds (Interdisciplinarity), ®mdgero boBL »lgsdls
36HMdE9gdob 3033 9JuOMdSL [10].
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Thomassen- ols Stentoft- ol (2020) 33¢93903s 515939 JoOMs 530096EIOMdOL
(Authenticity) ©s dsscom@mdols (Exemplarity) 86093690mdsbg. Ggoem 1odgs®mbosb
d9L505d0L0 3BIMBYTgd0 gGbTsrgds LGMIBEHIOL 53ESE0L LsdMTom gocgdmdo, boargrm
959250mMMOMBdS 585H30¢I0L YMMOE MOl 0d5Dg, O™ 3MIMdEGIGd0L F9ga)00 bgenls
<Hgmdl 3bol BHEMBLGRIOL s FJoMgdEo 3MEbOL 453MYgbadsls goblibgogzgdwmwm
30b639du@gddo [11].

36Mdgdol Jobsliosmgdgdols 308mbowg300 650190 Fobs YY) Mo 3md3wgdlmeo
390dngds 0gmb 356030 36MMdEgdols” (good problem) 994dbs [12]. Bobfogwgdgero Mbs
963399l s 3993l 58 JobsbosmgdEgdol gmbg 3GMdgdols 8gddbs Logszzgoowmm
36m39LoLmZ0L. Tgbodsdoboq, gl 30d3mbybEO Bsdwzow s Fgodergds Bsomzowmls geo-
960 05356 89855350939 0bLEMbEH© 0dols M) M5FI6S® 9539JEH0bs© SLFogE0sb
60390L0GHYGHT0 3O:MdYIOL osFMHoL &Hgdbo3gdl M MbscIdUL.

3. 363930l 3505FMOL 3BMEgLO 3BMdEYBsDY IRWYIBIdME Bfogergdsdo

39000930 90939630, OMIGEdo3 890dEgds 2oblsbEgmML AolHogwrgderols
30039396305 303 gdol 4505FM0L MBsgdol Bsgzwgdolsl, 560l dolo HomBmoygbgdo
36MHMOgdob 35sFMH0oL 3OMEILOL §E9390DY. U 9G93900 953dbgds 89d93bgdomo
13LoJMEMY00oL 3600630390, Loz gdols 3Mm3gLlol 33¢g390Ls S 3G:Md9IGdOL
29005 FMH0L e qdL [4][13][14]. 5d0EH™T, 53 3GIM3gLOL QooBEMYds I60T369wMz5600s, Broms
AsLoggdegdds 994bsb 0ligmo BogsbdsbsmErgdrm 36sdH03s, MMmIgois bGMab@gdL
Lodw)5enqdsls Job393L 9R39JGVIOS® BsgHNMb 3GM 390 S Foomzseolffobmb dobo yzgars
333mb96@0. 58 o380 39630boEszm ModEgbody Lolfogwrm BmEawls, MHMIwgdos
RBIODME 259M0Ygb9gds 3(:MdgdsHg sx3dbgdMEo LBo3wgdol 36odE035d0.

Merrill-o (2000) g58cmgmgl byo doGoms@ 36:06303L, HMIwgdos s90Gm09bsdl
Lbgosbbgs 0bLEHMWJE0ME (39MP0Ye) MJMMH0GEL s BoBL Migsdl 3HMdEOL

390053M0L 395GHMME Ol 9339dG Mo Labffogerm godmEowgdols d9Jdbsdo [15].
LHog3cgdol gl 3GMEgLO dMO(393L MMb GoBsb:

1. §obstyg g38m3oegdols 355gd@0wMgds — sO®LYdMo 30bol Lsggrmdzwso
3990g9gbgds sboseo 0bxzmMmTszool Bolomgds.

2. mbs®gdol gdmbLEHMOMYdS — B IbEHIOL ¥B3969d9b, HMYME godmoygbmb sbowro
30bs LoLHogzem JoBbgdMb TgbodsdolMdST0.

3. MBs®ydol 359mygbgds — LEIBE OO 305dEH035d0 09gbgdgb sboew (3Bl
36HMd9dgd0L goolisFMgWs.

4. 0b@ga®m5305 Mo sdys®MmBo — LG MgbEJd0 9dgd9gb 3065 s 9dmJdggdom
390L 9bsEo 3:EbOL godmbioggbgdws.

999090 dmEyeos IDEAL dm@gero [16], 3oGo®@ 958009496905 BOHE@ILOMEmS
39bsmEgd0ol og9gaa35d0. gb 3BMIME9LO FMOoES3L TR Log3gbENdL:

1. 36Hmdgdol 0009bEGH0R0E0MGdS S BMEOIMEOMYdS,
2. 99bodem BEGHMSGY0900L Tgbfoges,
3. 50 LEGHGOBHJR0900L 45dMYgbgds o
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4. 990093900l dggz35L900.

939519 393OEILIRYWO nEIXO 5O0L 3OMBEYsBY ©GIbIIEwOo

bfsgangds (PBL), ®m3gwog 939dGw6mo 359m0yggbgods bbgsslibgs mbogg@bo@gddo, dsm
dmeob Aalborg s Maastricht dm@qegddo. dobo g3sbgdos:

1. 36MHmdwgdol 09bEHon0E0Mgdys,

50900 3EboL goodGHomEmgds,

5658530560 b0 (3mEbOL 0EIbEHOTRO30Mgds (identifying knowledge gap)
330935 ©S 0683035300l IMd0gds

90090990 0bxzm®Is300L 3MH0EH03MEo Boswobo,

953 gJbos s G9usLgds,
2900509393090l 250560905 S LEdMEMM FJgg3sligds [17]

N o vk W

MmO 3 bgogm, 30mdEgdob 49sFMHoL 3OMEILO 9BAbgds oblsBzMmeE
939390L, ®obo dbg39wMmd5d0 B0MYds 93090905 00 BoboHogerm 3Mod@olol
39L5Ix MOILYIS©, BMIJois UG MIBEHIOL ogbToMmdS 3O0E0IME0 SHOM3BIdOL,
390mdJ09009000m0 d0aMd9d0L s 9B39JGIO0 396MOO FMFsmdol wbsGgdol
396300569d5d0.

3. 3sLfogargdemols Hmmo 3MMdgds®g sxdbgde ffsgargdols 0bLEMvdsosdo

9999 S gOHM-9MMO 439w sHg 3609369 mz560 3mB3MbYbE O, HMIgeros
39bLBO3MOZ3L 3OMdEGIGOOL oo FHOL Bfogergdsl, s60L olffogwgdwols Gmero.
3MMd9dsHg ©o539dbgd g Lsbffogerm Im@egddo &geMdobo ,,dobo3egdge0” 0330505
39900996905, M3 300093 9OMbYE HHBL M35l o0 MbOIoW G Graerl. bdoGs
399myg9b690mwo Ggmdobgdos: Gm@mGo (tutor), gsbowods@mmo (facilitator),
0bbG®MJGHmEo (instructor) s dgbGHm®o (mentor).

363 gdsBg ©ox31dbgdYeno bffogergdol (PBL) gotyegddo Rods®gdmends
33939005 563965 ™A GHEBHM©OH9doL MMM 53533009000 SMLGIMIL BMYsO

A m0b900 s BEBBIMEHIO0 [18][19][20][21]. s FmEOL sGOL:
e ©oL3MLooLM30L BMEOTSE MO Fglgdol Bsdmygsw0dgds,
e LAHMI6EHJIOL 35UboliIdYGOMIOL goblisDL3Ms s PMHMOL 9339dBH MO godmygbgds,
o 3mbxgmod@gdol dmy350905 s 3M0MOOEHYEHJOOL 250M 33009,

e 393)53M2b0@MM0 30mb3900l LT, MO bgarl MHYmdL LEMabEHgdoL oy
LHogarol 3O mEgLoL 3M0E03IM 49sbgEasl,

e ULEHMY6HJOOL §300Eol Fgx35B90s @S Fo0 TGOl BOMOOLY S JMESBMMHF0EO
MON0YOHNM3JO0L BoIMYse0d9ds.

OMM 330093900 330639690L &H@MmMgdol Fomdm©agbgdl dso Hmeby [22][23].
Bendeliani (2024) 359mygmal G@&m®ol Omeol momb bidO)dGemes ©e35380609dwwm
39393MO05L. 3060390 SMOL 3OMEgLOL MLOROMbMYdsBY BOMB]s, (safeguarding the
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process) LodE GMAMMOL 5IM3Esbs 5Ool PBL-0b bid®gd@«Mobs s BosGBmU o335 obg,
™3 bgeo d99Hgmb ©sdmm300909e BHogwgdsl. dgmMg 35393055 5b5¢0E03)M0
36MH™3qLoL bSO F O (guiding the inquiry process), Mog 3@rolbAMAIL Bs0g35L FbMmErM©
00 8900b393580, H®MELSE BEIBEHJOO0 935 3906 3OMAMILOMGd9D. Tglsdg sl
0565336 MIMB00 Q56M9dml d9gdbs (guiding meaningful collaboration), boss GHwG™MO
MBOHNB39YmRL M3 OLIMLBOGIL O MVIBOPBM BoliHogwrm 4569amU, Lyss
000Mg2)0 BEAHIBEO M93L AMABMOL OMYOMEsE. FgMmMbY s Y39wsHY

3339dLOO 353H9RMEO0S S0 0603005 IMHO Lobogzurm 4sdm(30wgdolL
dbsMoF9Ms, (guiding students to become individual learners) G55 Imo3o3L bGMIbEHIOTO

300530 gd0L 1b5MGIOL 29630005M9dLS S F9070 MM 30JOXOMIOL YoMTZ90.

PBL @v¢m6m900L bmgose)®o s 89d936900m0 J3930L 99Lobgd Bo@e®qdyeno
33093900 5839690, G b ™ LogbmdMm030 33393H9b3E0S 956 sGHOL Lo3dscOLOo
1390 OERHEGH000L 3390 939G MO AoBLILMM B0 gdEs [24][25]. s0d Mbs
03™©b9b, MHMmEOL BsgMHOMD, HMYME 459mmd356 09930 LEMIbEHIOOL 3O
©@Mbglsb FgLsdsdolMdST0 S MMYME 256530MMMb LB MYbEOM6
06@9m3960LMb OO MOHOYNHDHMOGOO BMEOTSWIO M) SMOSTRMEOTSW IO Q569dmTo.

4. 353365

36Md9gdgd0L gooFMHol MbGOdOL Logzegdol 989JG IO 0bLEHMYI00l d9ddbs
070 s 3033 9JLMmO 3OM(3gL0S, HMIGEOE FMOMBM3L YMMIEEYdIL M5dYbody
360@03w 539d3HBY: 3IMIGTgdOL 396930, B0 ODBI0BOL, YosFMHOL MM (39LOL
9939005 5 BoLFo3wgdOL, HMYMO G BIBLOWOEGSGHMOMOL, HMEDY. gl Jodmbowzomo
bslosmob 33¢0935 bobl m135aL, T ooz gdgdols ffomdm©agbgdo s doymadgdo
96003690356 353e09bsls $Hgbl 035Dy, 099 OHMYMEO BJds 3GIMDEGIFIOL 255FMOL
L3 gd0l 3O 39LOL OBs0bo s JIBbMMEBOgEgds.

9L 653GMdo gALHBNMOYOS OHMYMOS 3EbOL d5DOL J9dabsls, slgzg 3Mbi3g3EHMI OO
Loboob 99Eobsls mdogoe 33e¢09393d0. 030 Ho0dmsBgbl, MH™A Logwrgdol 3ModE030L
39999x M09L9d0LM3Z0L, 306039 M0YTo, LsFoMMd Dsbffogegdegdols bgz9gdol Aob30macmds

5 36398330900l 5©Jdols ods3gds, M5 byl 99HymdlL LEgbE oL 53509d0&O,
36 x3gLO0E0 s 30050 FoMdo@gdol Jowmfigzsl.
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